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From “Sequence Reset” to “In-Depth Learning” .

The Deepening Approach to the Flipped Classroom Instruction

ZHU Wen-hui, LI Shi-ting

(College of Education, Shanxi University, Taiyuan 030006, China)

Abstract: As a kind of reverse innovation in teaching form., flipped classroom must have the meaning
of “flipping” to traditional teaching both in procedure and kernel. However, the teaching practice of
flipped classroom instruction in our country has been stuck in “sequence reset” and has fallen into the
wrong moves: pre-class self-study changes from teacher’s direct instilling to their instilling via “micro vid-
e0”; in—class inquiry is very superficial and ineffective; and homework is traditional and unchanged. From
the viewpoint of structuralism theory, time sequence reset is only the surface attribute of the flipped class-
room, while in-depth learning is its essential attribute. Therefore, we should overcome the teaching diffi-
culties of formalism and realize the essential attribute of flipped classroom to promote in-depth learning.
We need to transform the theoretical basis of Micro-video production, which means a change from Taylor’
s goal model to Dewey’s problem-centered model in the pre-class self~study phase. We should make use of
the way of cooperation and exploration to achieve the relative objective truth in the activity stage of class.
Besides, we should develop students’ higher order ability using new types of homework in the consolida-
tion stage after class.

Key words: flipped classroom; sequence reset; structuralism; in-depth learning



